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L£o>TRACT

There should be no barriers to school library use for
ba' .icapped children, since their limitations may make the library a
<indow on the world which they would not.otherwise have. Sometimes
these children vho most need help may not be tolerated in a library
because of their behavior, or the library may not provide appropriate
materials. There are ways in which librarians may learn to handle
aggressive and withdrawn children, as well as those who are not
self-directed. The librarian must also have information easily
available in a form which is usable to handicapped children, and must
avoid creating architectural barriers for children in wheelchairs and
on crutches. The library should also provide a variety of
environments, so that a child may find a space in which he is
comfortable. (LS)
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'Jared Bean in his 014_th{gt{gﬁfsmﬁ}mag§gfgiﬁes the following advice

" to this fellow professionals:
'so far as your authority will permit it, excrcise.
great Discri-ination ds-to which Persons shall be
e adinitted to ti:e use of the Library. Fer the Treasure
P House of Literature is no -more to be thrown open to
) the ravages of the unreasoning Mob, than is a Fair

Garden.to be laid unprotected at the Mercy of a
Swarm of Beasts. - '

Question each Applicant closely, See that he be
a Person of Good Reputatien, scholarly flabits, sober
and CQurtéqus‘Dcmcanor._'Any'mere-Trifler,_a,Person

that would Dally with Books, or-seek in them shallow
amusement, may be Dismissed without delay.

 Although fcw‘ﬁéuld gﬁbscribé any lbngér to this elitist viqw.of the
“{iﬁfﬁrj, there ave étilt'many school libraries in which the high-achieviﬁg,
. self-directed, serious student is enthusiastically welcéﬁédAwhile hislléss‘
luﬁ{nouS”ﬁecrs are merely tolerated - and often there is no room at all for
thége who are not ambulatory, literate, well-behaved and free of génsory or
_psiéhologicél i&pairmenﬁ.' Rut éllibrary in a démncfatic socfuty canaot
a(f;rd'to function as an nxclusiunarf agent. Exclusion furﬁher vxgcérbates
the consoqguences of ghéﬂtniun@ion many_ﬁandicappcd éutsons have already
v3pvriwnwéd. In a real and also in a symbolic sense, the ltibrary provides
passage to what the world is all abﬁut.--wgtﬁin its physicai c&nfinos one
¢an bégin to find Qut about the unreachable world and about one's own
unfathomable self, Fqual access to the cultural riches in the "rreasure House

cof Literature” must be provided for all our students.

e - ——

1. The Old Librarian's Almanac, quoted in Macgaret A. Edwards, Ihg

......

Eqit_ﬁﬁrdeq and the Swarm of Beasts (New York: Bawthorne
Books, 196%), p. 107. '
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 ‘nug0Vé:. an cxﬁminatién of}the past reveals that many children with '
spééggl needs have been dcniod entry to thé mainstteam of Aﬁerican'I!fe.

An un*endinoss to cnnsidgr them as warthy as rhetr peers as well as lnadequate

".lovn1s of fxnanuial "upport have reetrxcted thair §chouling and unfairly

ibolated thoqe chﬂdren fxom what many cuubidgr the minimal rights and SRR

pcrquisites of any Lhi}d Educators, rcsponding to increased political .

'prcssure directive court decisxons, h;gher leveld ‘of awarcness and sensitivity -

‘_ *

“and the dewands of conscinnce, are acccpting the challcnge to prov{de an

-

*

‘ﬂ éducarinn for a{l vhildren,

_Yﬁe Iihfagj ga% a‘érftical fole_in this gfcat democratfﬁing cVuﬁt@ A
cﬁiid with serious ph&siological Iimitations must of neccésity be excluded
: from miny of the experiences his peers take fof’géanﬁad} Exﬁlusion from Ehe
flibghry would further reduce the child's access to cultural experiences. It
§hoﬁld be remembered thét vicarious partiqipatidﬁ @n.sbme facets oélife may
be bis only.roél npnién. To scal off the world uf boaks is fo intenéify his
restrictions, | i |
The dovolnpment of a democratic beriry in vhich all Lhi!drnn are welcome
faquires‘a diffﬂ?ﬂutlpOLtt;ffﬁn of the lihrary s usual @ode of funétinning.
It vanﬁot mnpely”offnr'a multitude of mntérials and expeet nach'vhiid to
nd}hst his learning style to what h;s biéen provided, Tnstead, the lihrariaé
st ascess dny Limitations and dicabilities of the putun(ial user pnpulntinﬁ
anid find ways to make information and Yitérary e#pcriences attgfnnble despite -
“apparent obstacles, The library, as a wmicrocosm of a democratic society,
ﬁust ciabrace with enthusiasm and value egually the many kinds of students who
“enter therein,

The librarian needs to take this iniative unot only for the benefit of

the excoptional child, but for the normal child as well who will be helped

Y
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“m"aLademic.vettings and will function significantly be 'reasonéble éxpecta-

to understand and accept divorsity and variation in Tuman bchavior. ,In. .

addi:ion, this will lncroaqe his ﬁnmanity,and scnsiﬂ}ie hmn to his social

rcxpansxbility Lonard his p‘ers. . "

Who 1s the chLptional chzld? This child is.one whose diqabllity is‘=

of such an order or dimcnqian th1t, without beneficent inter?vntxcn or

.

-
4

dﬂptxtion; the child will not flourish.in most. social, recreational or

”-cians; These childrcn may, in some c:ncs have 101rning diqabilities, be

~ >

1 .

dxqruptxve have ddstort1uns\}n vixion or heaiing, be oxperientially defxc ne

13 - f

'~ as.a re rault of. moh1lity rthrittlons, or be working at acadcmically tower

*

Igvels than their age peLrs. 'Note that'thé ;%phasis heré is not on the 1.1:1 -

W‘a crippte, a. retardate - but on the dyqfungtion itself, What needs to be

—%txuhhed is that these aze qtudents and they, Iike all others, have need of

4 - .-t

- a full and enriching school o\periance. " Therefore, it is the library s

4=

tesponéibility to accommodate the childs' problem and case the consequences
\ .

of his. h1ndicap.
Tn ‘some Iih11t{ps, the 0weoptional child has beon xofuagd admittﬁnce,

¢ L

bnnxshed to tha pz;nripal s office, or sent back to his own room. In others,

thure arve fow books or mater als which LOlrcupond with rha interoqts or .

abilities of low fnnctioning readers. When this oceurs, the library acts Aas

—
a ous!udxll thhor‘thﬂn dn 1n,tmuctiounl fiteL of the schaol in zolation to

'y -
T e

those children-who can't mnot the demands of the collection, The 11bratian

or media spooxalist, caught in the prhss of other domands, somet imés has put

& .
- a low priority on progrn¢ming for these ehildren., Cicemmstances of hirth or

accident have resulted in handicapping condition; the academic community must

“

‘make sure that through neglect and exclusion from the worlds' literary

heritage, the child {s not further pvna!fzed. . .

acn N I




The 1ibrar1an may be atartled ta di%covcr that in some psychiatric or

cortectional settings the library 4s considcred the place of choice for

ther%poutic nndification.z's

-

'The librarian should be alcrt to the strong
} .
possibility that the library Symbolically repreqents the site of past failures

N
and that at the Outset the child _may disPIay indifference, hostility or .
rejéctioh. That is, the child's resistance may be based on failure in reading
A "m_ggfplt{ng in avoidance bchavior toward books. The library as a repository of

thoucands of hnaks may be perceived as the ultimate symbol of his inadequacy.

Fader roports on a hoy

- 80 traumltifed in his California public bChOOIS that
he had to be put into a very special reading class -
staffed by psychologists from the University of California
in Los Angeles, - Summoned by a teacher from his seat in
a rear row, he began to walk directly toward the front
of the room; suddenly he stopped, backed up a few steps,
turned about and walked about the periphery of the room
to rcach his teacher. What had stopped him? An open
book lying on a desk halfway toward the front of the
room. Who knaws what horrors it symbolized for him afger
ten years of scarifying fatlure in the publie schools.

While this admittedly s an extreme casé. yet hostility and fear of books
are wzgeépfcad dmdng‘éh{idéén whb have boén academic failures.

Eery p@rsdn wants nttenéion. 1f the child cannot get it in a constructive
fasﬁion,‘he.wiil.nch{cve this gaai in other ways which are often Lngcnéodsly
devised for maximum negative impact When the librarian plans well, ignores
tont at ive nébltxvu h(hlvxor,.mntQI/os {ntorforing btimuli, praises
LJn'{wt'nLIy but not excessively when good behavior is displayed, lhé 1iklihood

of the lxbxary experionce being mutually satisfying is enhanced,

772, Daniel N. Fador, Hookad on Bonk¢° Program and Prvof (Now York:
Berkley Medallion Books, 1966).

3. Fritz Redl and Edith M. Maedé, *the Furious Children and the
Library,” Top of the News, XVIT (October, 1960, pp 48-63.

4, Fader, Op, cit., p. 3
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\hat kinds of undesirahle bchaviors m{ght be 1nt£ctp1tcd in the Iihraxy?
These gcnerally will fall into three basic categories- overt nctive, delay
and withdrawal passive. The ;ore obvious and often most threatgning to the
Iibrarian i{s the OVert behavior becnuse of its patential for distuzbance and

. contagiqn. The librarxan will necd to plan for rapid and firm intetvontion

'*CO”Céﬁfain the spread of uRGCLeptable behavior. Thé librarian ean manipulate

the psychological ciimate 1nong the other users SO that clﬂwniﬁg, interruptions,
» etc., are neither much noted nox valuod She can do this in nxny ways:
o (a) Sy v\pla{nxnb the. Lulgs of the library c1t1r1y
IR o specifically and coupletely - ‘including Lhe

conseguences for violatxng—those rules;

(b) by pairing the child with vndesirable behavior
with an admired well-hehmved class leader°

- (e) by developing a relationship with the child in
- which rational appeals will work; and

(d)- by making the program so intrinsically rewarding

and pleasurable that inclusion in the library

becomes its own reward.
The 1ibrari$n may discover that vandalism of library contents may u;éur. In
some instances, this is vind{cﬁive‘bchavior. However in many-otgtrs, sucﬁ
dcsfruction'is a gaugé;of the child's feeling of iéloness, boredom or dis-
comfort. _ | ' o S ' ot

To aveld confront ing the possibility of attending to a library rvole and

failing, many children have devised a repetoiréfof tactics which sidestep
the task nn& thus.avoid the ptospect of ;elf, peer, or teacher evaluation.
EXLLbSiV& raqucsts to carry meSsages, help the teacher, leave the room,
‘straightcn the shelves, sharpen pencils, etc., involve the teachers' collusion
if they are to °uccnnd In other cases, the child has mastered the illusion

of sceming busy nxnmfning book spines, holding books or leafing through

current perivdicals. Careful observation will roveal that although these

¢




O ¥

childfeﬁ are phy;iéally in the library, they are not interacting with it

in any sxgnificant way.

T

The librarian has many tcchniqucs at hand to respond to delay tactics,
‘“

She may opon the class with a highly structed (e g. storytelling) rather '

'than a nan~directivc actiy{ty (e g. choosing baoks fo: recreational

,readinr), quickly follow this up with a specific assignmen* for the delay

-prone chéld and.gui&e him to the next task, The librariAA nay expedite his

N invGIV¢n;nt in the elass by giving him an assigned qeat and having a high

intlrL\t/XUw \Ggabulary or lqrge print book already waiting for him and

. a statement de:igned to plunbe him quickly ‘inte the tas&~»~"There sa.

picture of a dog in here that looks like the one you teld me you had, Let
me. show you. Oh, this isn't the same kind’ Really? WQII how is it
differ‘nt’ ete. " She may have a self monitoring daily library schedule
which he checks uff and turns in at the eond of the period. This can be
designed for apptopriate time allotments and sequential tasks which will
gnérantce success, Until the exceptional child sces the value and can take
the iniative in self- direution, the librarian must have propared a special
daily plan for thg child, |

The casiest to overlook, bat perhaps the most imperative to remediate,

are the array of withdrawal or passivityfrcfa:ed"behnviors which the child may

employ. The child may not participate in serfous book search activities for
a numbef of rcasons. le may be embarrased at his low reading level and may
aLtempt to avoid revealing this to his age peers, He may be ashamed to
request direct help from either another child or the lihrarian or may lack

such basic knowledge as card catalog usage, le may not know how to judge

the difffculty level of a book., In a word he is »lways "looking", but he

rarely Iucateé a book which satisfies him,

.(
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Just as the chtld tries to camouflnge his inwdcquacy in book or materxal

SQarch, so he also aeads to devise some tactical protective rcspunses related

.4

— iR RPNy

to oral questiontng; M1ny childron have been scorvhed by a sarcastic rem1rk -
o aheug thelr !nadequacies and have le&rned to sbield éhemselves by embractng

-p35sivity or lnvisibility. Dther~chi1drcn-have made an- ad Justment to their.

?E' PRSIy

VI“  1‘ s

own probloms by reducing rheir involvoment. Some have learned to delay

confronting a situation where they might be asked to read orally, hy asking

R Y
innumerﬂble'questiuns.

-

If print si:ze is roo 5m511 if thé card catalég is:inéccoﬁrisle; if no
variation in time allowed is made for chxldxen who need longer circulatinn‘4
time due tQ slawer rcading ra:e or phyQical prcblems, if the child cannot _
hear the dierusqion during oral activities, or other evidence exists which

| ,indicates his nceds have not been censidered 'he will proteet himself by
withdrawing from the predicament and thus minimize physical and psychological
_ stress.

fhe right to read must-noé bé éllowcd to Secome merely an empty cliche,
It“m;st becone a reality for every child. For this to happen, the library
Qust be dgvoid of architectur1l barriers. wWhat are the “0mponents of the
physical setting whfch 1imit access to physicallkhandicapped students? Thgy /,—ﬂ
§nr!udn dnurv1ys too narrow to accommodate wheolrhlirs or children on crntchﬁs'
alsles and pnnﬁaguwnys not wide enough for the turning radius of a wheelchair; A
sills too high to roll over; location on.tﬁe upper floorsAor split levels

-within.rhe library; tables and carrels with skirts that prevent a whnéléhair
£ rom vﬁming close enongh for the qcc@pana to use them; materials stored too
%igb or too low fur a c¢hild in a chair or one halancing on crutches to reach;
pr_turnstiles_ufbgpy type. ,All thcsé Prgclgde usage by the disabléd;

For the srv“rnly;visually fipaired, the entrance should be marked by

brailled or raised letter identification. Furnishings should be permanent so
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that a constant reioarning of the floor plan is unnecessary. OCbstructions

shauld be padded so that misjudgcments are not paid for with broken bones

-

_,and:beISQS}"”chqhéntly used materials, and all audio software should be
identified in braille as vell as standard type. ‘Storage sPaee for braille-

“ writers, priqms and magnifiers ‘should be provided within the libraty., For-

~the more moderately vicually handic%pped large print books neced to be

mm_mpravided and aroful atrention must be paid to lighting. The intensity of

libht avaxlxble should varcy’ according to the task and the childs® nceds.

" wrxtxn5 and xoxk)ng surfaces should minimize reflchxve glare.

Tho aocoustical tredtment of a room is a critxcai factor in the success |

!

a deaf child has in school. Eﬁatever residual hearing he may have can be
‘ i

t

ngnified by mechanical mcans.: Even so, he may still only be able to

!

ﬁistinguish certain sounds so that auditory input provides him with few clucs

as to what is happening. He must use v:qual stimuli -to fill in the picture.

'Baéﬁground musié, much in vogue in some 1ibrér£es, diminishes the deaf childs'

ability te function.

| nearing impaired children may be dependent on 1ipreading, signing and
nther Vi"n1l cnes. The child should not be placed so that his line of _ _f‘
ﬂight is blnckpd to the qpeaknr. thn a discussion is taking place, the-
hearing impgired child may not knbw who thg pcrson speaking at any particular
moment is and so where he should look fof cues, Knowing this, the Iiﬁratian
can so position thé child relative to the group that he can see everyone's face
and she should indicate by hand signals who the hext speaker will be.

The 1ibrarian nceds to be cognizant of the fact that the deaf child may

‘not hear bells signalling a fire drill or change in class periods. Auditory

signals must be supplemented by flashing lights or other visual bignqls or the

library staff must assume responsibility for individually notzfying heariug

fmpaired children. .




| of tersions and coneequently a rcduced ability to functian." ahy children

Cwith adjustment problems have difficulty coping with excessive sttmuli.' ‘Righ

' _ﬁade without labeling or fanfare. The child may prefer neglect to being

7' critical needs of these children are elements long sought but never justified

e e - s ( ' ' . . : . -‘sn ’ ) R R Vt‘.

_square footage can accommodate fewer students.‘ Crowd{ng-leads to a build-up

sided carrois tend ‘to control the quantity and variecy of stimull bomharding
.their atckntxon on the task at hand Some children cannot tolerate auditory R

‘ears when vxewing a film. This, of course, should be- permitted

‘skirts are not necessarily more expensive than those having them. Some of the

“wisually ifwmpaired. Lettering should be large, distinct and preferably three- .

The distu:hed child. also needs environmnntal adaptations. Réséarch has

shcwn that he tends to require more physical space than his peers 50 the same

»

dnthe child at any one t{me and so reduce distractability enabling them to focus

and visual etimuli simult%nepusly and will covar either their eycs or their

Adaptations te the physical environment should be as %ubtle as Possible, .

signaled out for special treatment, Many of the needs of cxceptional children

can be achieved-at o additional cost, For example, Itbrary tables without _J'

-

to the adminixtrators satisfaction. Carpeting for these children is not a

|\
quury. It ouqhions the physically handicapped child's fall, facilitates the

mOVBant of wheelchairs and erutches, reduces distracting noises for Lhose wfrh ‘
partial hearing, . dxminfshes the institutfnnal look and providps a more homc~
like, relaxed atmosphere, critical to the functioning of the cwotionally ' !EE
disturbed child.

Bulletin hoards and displays should be designed with the special child's
deficits in mind, iargc, multi-sensory projects are best, These should

fncorporate good [igure/ground contrast for the perceptually disturbed and

|
i

- m

dimensional. Information should be displayed tactnally if possible. Coumunt -

cation always shonld outrank aesthetics,

]
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The<ambiance of the 1£brary is critical As for all children, fﬁ; 
message to the Special chtld should be' "You are welccme here, we're glad
j&u came, " There are so many inst{tutions and factlittes in these
’ childrens' Iives that do not accommodate them. A child wearing many pounds
 *“"¢£ metal br#cing s difftcult to take to the grocery, the department store.
.the‘bank, the art museum, etc. Buildings wiCh stairs and without ramps are
'inacccss{bie, A rpvolv‘ ng door is a major barricade. As for the diqturhod
child 'hi; ‘behavior is not tolerated in public buildings and his life
pattern may be such that he consistentiy encounters hostility and tejcction.

.

-The library may'be the first social agency to break this tragic pattern,




BIBLIOGCRAPHY

Edwards, Margaret A. The Fair Garden and the Swarm of Reasts.
New York: Hawthorn Books, 1969.

Fader, Daniel N. lHooked on Books: Program and Proof. New
vork: Berkley Mcedallion Books, 1966. :

Redl, Fritz, and Macda, Edith M. "The Furious Childroﬁ’and
the Library." Top of the News, XVII (October, 1960},
[1-8"63. . -




